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LET’S BUILD TOGETHER

We start with an assumption that for one or more of many possible reasons, you've taken an interest in
the development, care, and education of young children. That’s an interest Maryland Family Network
shares very deeply, and we don’t think it’s an exaggeration to say that it’s one of the most important
subjects there is. Whether you're a parent, a policymaker, a member of the media, or a concerned
citizen, we hope you’ll find the information here helpful.

You can either digest this information quickly or delve into each topic at greater length, as you choose.
The six sections, marked by tabs, focus on separate topic areas. Each section begins with a one-
page overview, followed by multiple pages with more detailed descriptions and authoritative source

material. Together, they form the building blocks of knowledge, best practices, and public policy in
the early childhood field.

The topics we cover are:
« The science of brain growth and early childhood development.
« The social and economic benefits of investing in young children.
« Data about Maryland’s child population.
« A survey of child care and other early education programs.
« Issues of equity in early education.

« Changes on the horizon for early childhood education policy in Maryland.

This document in no way presumes to contain “all the answers” about these topics. On the contrary,
we hope it piques new interest and generates additional questions. If we succeed, please visit our
website (www.marylandfamilynetwork.org) or contact Clinton Macsherry, Maryland Family Network
Director of Public Policy, at cmacsherry@marylandfamilynetwork.org. We’re grateful for your interest.


http://www.marylandfamilynetwork.org
mailto:cmacsherry@marylandfamilynetwork.org.
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THE FIRST FIVE YEARS LAST FOREVER

The single greatest factor determining a child’s success in school and later in life is the quality of his or
her experiences from birth to age 5—prior even to entering kindergarten.

The critical importance of early childhood is demonstrated by mounting evidence from two fields of
research: neurological studies of early brain development and longitudinal studies of the long-term
impact of high-quality preschool programs. This evidence fundamentally changes the context in which
we must evaluate the billions of public and private dollars Marylanders spend each year in pursuit of
educational excellence, a productive workforce, and safe, thriving communities.

The years from birth to age 5 constitute the most expansive period of brain development and learning.
« 95% of brain growth takes place before the age of six.

« During the years from birth to age 5, children develop the foundational capacities that will set the
stage, either fragile or sturdy, for all later learning and functioning.

« Young children need nurturing care and stimulating environments and experiences in order to
achieve normal brain growth and to support the explosion of development—cognitive, social/
emotional, and physical—that occurs during this time.

« Children who experience abusive or neglectful care are at risk of not experiencing healthy brain
development and of failing to acquire necessary skills and abilities. The negative impacts of Adverse
Childhood Experiences, or ACEs, can last well into adulthood.

« Language acquisition, self-regulation, and social competence are among the critical school-readiness
skills that children should develop between birth and age 5.

Maryland’s current system of early care and education is not equal to the task of reliably promoting
learning, healthy development, and school readiness for all children. (The cost of this failure and the
benefits of success are quantified in the “Smart Investments, Lifelong Dividends” section.) The pages that
follow indicate why Maryland must do better.

Harvard University’s Center for the Developing Child describes the key developmental concepts of “Brain
Architecture,” “Resilience,” and “Executive Function & Self-Regulation.” From Neurons to Neighborhoods:
The Science of Early Childhood Development, first published in 2000, galvanized the field and examined
developmental neuroscience squarely within the context of public policy. Its “Executive Summary” is
excerpted here. The U.S. Centers for Disease Control and Prevention, better known as the CDC, provides
emerging data on the prevalence of ACEs and strategies for prevention.

Maryland Family Network | The ABC’s of Early Childhood Page 4
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Center on the Developing Child at Harvard University Brain Architecture

Key Concepts

Brain Architecture

Ultimately, genes and ex
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Center on the Developing Chilg at Harvard University Resilience

Key Concepts

Resilience

Reducing the effects of significant adversity on children’s healthy development is essential to the progress and

prosperity of any society. Science tells us resilience, or the ability to overcome seficus

pment tips toward positive outcomes
stacked on the Negative outcome side.

Y may not
nother. Yet when these positive influences are operating effectively, they “stack

optimize resilience across multiple contexts. These counterbalancing factors
include

1. facilitating suUpportive adult-chilg relationships:
2. building a sense of self-efficacy ang perceived control;

3. providing opportunities to strengthen adaptive skills and self—regulatory capacities; and
4. mobilizing sources of faith, hope, and cultural traditions,

Learning to cope with manageable threats is criticaj for the development of resilience. Not ajj stress is
harmful. There are numerous opportunities in every child’s life to experience Mmanageable stress—ang with the help

of supportive adults, this “positive stress” can be growth-promoting. Over time, we become better aple to cope with
life’s obstacles and hardships, both physically and mentally.

Maryland Family Network | The ABC’s of Early Childhood
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Center on the Developing Child at Harvard University Resilience

resilient behaviors, it is never too late to builg resilience. Age-a

significartly improve the odds that an indivigual will recover fro

physical exercise, stress-reduction practi ' i i i regulation
skills can improve the abilities of children ith, A their
lives. Adults who strengthen these skills in

thereby improving the resilience of the next 9eneration.

URL to page: https:lldevelopingchild.harvard.edulsciencelkey—conceptslresiliencel

Maryland Family Network | The ABC’s of Early Childhood
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Center on the Deveioping Child at Harvard University Executive Function & Seif-Reguiation

Key Concepts

tion & Self-Regulation

Executive Fune

Executive function ang self-
mental flexibility, and self-

fules in different settings.
* Self-contro]

concepts/executive-function/

8 " d
land Family Network | The ABC’s of Early Childhoo
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Executive Summary

~ Clentists have had long-standing fascination with
_the complexities of the
ent. Parents have alw

tures of the science of early childhood development is the extent to which it
evolves under the anxious and eager eyes of millions of families, policy
makers, and service providers who seek authoritative guidance as they
address the challenges of promoting the health and well-being of young
children,

PUTTING THE STUDY IN CONTEXT

Two profound changes over the past several decades have coineided to
produce a dramatically altered landscape for early childhood policy, service
delivery, and childrearing in the United States. First, an explosion of re-
search in the neurobiological, behavioral, and social sciences has led to
major advances in understanding the conditions that influence whether
children get off to 4 Promising or a worrisome start in life. These scientific
gains have generated 4 much deeper appreciation of: (1) the importance of
early life experiences, as well as the inseparable and highly interactive -
fluences of genetics and environment, on the development of the brain and
the unfolding of human behavior; (2) the central role of early relationships

Maryland Family Network | The ABC’s of Early Childhood
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FROM NEURONS TO NEIGHBORHOGDS

s asource of either support and adaptation or risk and dysfunction; (3) the
powerful capabilities, complex emotions, and essentis] social skills that
develop during the earljest years of life, and (4)

ernal education, increased rates of par-
ent employment, and 4 strong economy; (3) Increasing cultural diversity
and the persistence of significant ra hnic disparities in health and
developmental outcomes; 4} growing numbers of young children spending
considerable time in child care settings of highly variable quality, starting in

Y respects, we have barely begun to use our
growing research capabilities ro help children and families negotiate the
changing demands and possibilities of [ife in the 21st century,

Maryland Family Network | The ABC’s of Early Childhood
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CORE CONCEPTS OF DEVELOPMENT
As the knowledge generated by interdisci

1. Human development is shaped by a dynamic and continuous inter-
action between biology and experience,

2. Culture influences every aspect of human development and jg re-
flected in childrearing beliefs and practices designed to promote healthy
adaptation,

5. Human relationshi .
are the building blocks of heal

6. The broad range of ind if] young children often
makes it difficult to distinguis maturational delays from
transient disorders and persistent impairments.

7. The development of children unfolds alon
trajectories are characterized b
series of significant transitions.

8. Human development is shaped by the ongoing interplay among sources
of vulnerability and sources of resilience,

9. The timing of early experiences can matter, but, more often thap not, the
developing child remains vulnerable to risks and open to protective influences
throughout the early years of life and into adulthood.

10. The course of development can be altered in early childhood by
effective interventions that change the balance between risk and protec-tion,
thereby shifting the odds in favor of more adaptive outcomes.

Maryland Family Network | The ABC’s of Early Childhood
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FROM NEURONS TO NEIGHBORHOGDS

POLICY AND PRACTICE

The committee’s conclusions and recommendations are derjved from a
rich and extensive knowledge base and are firmly grounded in the following
four overarching themes:

All children are bor

Earl i

Society is changing

addressed,

Interactions among early childhood science, policy, and practice are
problematic and demand dramatic rethinking,

Maryland Family Network | The ABC’s of Early Childhood
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* Striking dis
well before they enter
ated with soc

§age constructively with others as adult citizens,

¢ Early child development can pe seriously compromised by social,
regulatory, and emotional impairments, Indeed, young children ar
of deep and lasting saduness, grief, and dis 1zati

the brain’s evolving

by the environment
fashion, beginning

the early childhoo

about the specific
tionships more generally,
ence matters, but rather
ment and contribute to
pathways,

Conclusions

Maryland Family Network | The ABC’s of Early Childhood




For more on From Neurons to Neighborhoods, visit https//www.nap.
edu/catalog/9824/from-neurons-to-neighborhoods-the-science-of-early-
childhood-development.
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#vitalsigns
NOV. 2019

Vitdlsigns

Adverse Childhood Experiences (ACEs) @ e T e

Preventing early trauma to improve adult health

1in 6 adults At least 5 of the Preventing ACEs

- experienced four top 10 leading 0 could reduce the

' 'n 8 or more types 5 Of ]0 causes of death 44/0 number of adults
of ACEs. are associated with depression by

with ACEs. as much as 44%,

Overview:

Adverse Childhood Experiences (ACEs) are
potentially traumatic events that occur in childhood.
ACEs can include violence, abuse, and growing

up in a family with mental health or substance use
problems. Toxic stress from ACEs can change brain
development and affect how the body responds to
stress. ACEs are linked to chronic health problems,

mental illness, and substance misuse in adulthood.
However, ACEs can be prevented.
Preventing ACEs can help children and _Adverse Ch"dhﬂﬂd EXperiellceS

adults thrive and potentially: lmpact "fe,ong heam] and
®  Lower risk for conditions like depression, upportunities.

asthma, cancer, and diabetes in adulthood.

Reduce risky behaviors like smoking, and ACEs are Common and the effeCtS can
heavy drinking. add up over time.

Improve education and job potential. ® 61% of adults had at least one ACE and

Stop ACEs from being passed from one 16% had 4 or more types of ACEs.

generation to the next. Females and severa| racial/ethnic
minority groups were at greater risk for
éxperiencing 4 or more ACEs.

Many people do not realize that exposure
Centers for Disease to ACEs is associated with increased risk

Control and Prevention .
National Center for Injury for health problems across the lifespan.

Prevention and Control

Maryland Family Network | The ABC’s of Early Childhood
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Preventing ACEs could redyce a large number of health conditions.

 THEWAY FORWARD

T — emeoro W HEALTHCARE PROVIDERS CAN:
21 MILLION 1.9 MILLION 2.5 MILLION * Anticipate and recognize current

CASES OF CASES OF CASES OF risk for ACEs in children and history
DEPRESSION HEART DISEASE OVERWEIGHT/OBESITY of ACEs in adults. Refer patients to

effective services and support.
SOURCE: National Estimates based on 2017 BRFSS; Vital Signs, MMWR November 2019.

Link adults to family-centered
treatment approaches that include
substance abuse treatment and
parenting interventions.

Potential reduction of negative outcomes in adulthggd

O feam A
MRS 55" 5 EMPLOYERS CAN:

&

* Adopt and support family—friendly
policies, such as paid family leave
-27% -24% -16% -15% -13% -6% - and flexible work schedules.

STATES AND COMMUNITIES CAN:
HEALTH RISK SOCIOECONOMIC ¥ ' o el
& ® 'mprove access to high-qua i
CHALLENGES & s 5 chi?dcare by expandi%g Zligibﬁity,
\oﬂ‘(\ S activities offered, and family
F X involvement.

R X

&

002 \/Q/(’E'Q,bo éo
-5% -4%

Use effective social and economic
supports that address financial
hardship and other conditions that
SOURCE: BRFSS 2015.2017, 25 states, CDC Vital Signs, November 2019, put families at risk for ACEs.

-15%

Enhance connections to caring
adults and increase parents’ and
youth skills to manage emotions
and conflicts using approaches in
schools and other settings.

EVERYONE CAN:

* Recognize challenges that families
face and offer support and
€ncouragement to reduce stress.

® Support community programs
and policies that provide safe and
healthy conditions for all children
and families,

* Change how people think about the causes of ACEs and who http://go.usa.gov/xVvab
could help prevent them. - P:/£90.Usa.gov/xVygD

Shift the focus from individual responsibility to community
solutions.

Raising awareness ahout ACEs can help:

For more information

. ) ) ) 1-800-CDC-INFO (232-4636)

Reduce stigma around seekmg help with Parenting challenges or TTY: 1-888-232-6348 | Web: www.cde.goy
for substance misuse, depression, or suicidal thoughts.

Centers for Disease Control and Prevention

Promote safe, stable, nurturing relationships and environments 1600 Clifton Road NE. Atlarts Cog womrr

where children live, learn, and play.

For more on ACEs, visit https//www.cdc.gov/
violenceprevention/aces/index.html

Page 17
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SMART INVESTMENTS, LIFELONG DIVIDENDS

High-quality early childhood education pays dividends that last a lifetime, and those dividends accrue
not just to individuals and families but to society as a whole.

Longitudinal studies show that children, especially but not only those living in poverty and facing
other risk factors for school failure, benefit tremendously from high-quality preschool programs. They
are more likely to graduate from high school, to earn more (and pay higher taxes) as adults, to own
their homes, and to lead healthier lives. Conversely, they are also more likely to avoid costly negative
outcomes, such as teen pregnancy, reliance on public assistance, and arrests. Benefits are associated
not just with long-term savings; more immediately, children from high-quality preschool programs are
also less likely to require special education services or experience grade retention in their school years.

Overall, every dollar invested in high-quality early childhood education brings a return of
approximately $7. Put another way, one widely cited early childhood program yielded a 13% return
on investment per child, per year, according to an analysis by Dr. James Heckman, a Nobel Laureate in
Economics.

The evidence is clear and overwhelming: high-quality early childhood education benefits us all. The
pages attached include examples of Dr. Heckman’s economic analyses and the Executive Summary
of Investing in Our Future: The Evidence Base on Preschool Education, an extensive review of rigorous
research findings by some of the field’s most distinguished authors.

Margyllarndl Bamily Networdk | The ARG s of Eardy Childhood PeEe 20



The Heckman Equation

“The highest rate of return in earty childhood
development comes from in vesting as early as
possible, from birth through age five, in disadvantaged
families. Starting at age three or four is too littfe too
late, as it fails to recognize that skifls beget skills in

a complementary and dynamic wa y. Efforts should
focus on the first yearsfor the greatest efficienc Y

and effectiveness, The best investment fs in quality
early childhood development from birth to five for
disadvantaged children and thefr famifies. ”

James J. Heckman
December 7, 2012

Those seeking to reduce deficits and strengthen
the economy should make significant investments
in early childhood education,

Professor Heckman's ground-breaking work with 3
consortium of economists, Psychologists, statisticians
and neuroscientists shows that early childhood
development directly influences economic, health and
social outcomes for individuals and society. Adverse early
environments create deficits in skills and abilities that
drive down productivity and increase social costs—thereby
adding to financial deficits borne by the public.

Early childhood development drives sliccess

in school and life.

A critical time to shape productivity is from birth to age
five, when the brain develops rapidly to build the foundation
of cognitive and character skills necessary for success in
school, health, career and life. Early childhood education
fosters cognitive skilis along with attentiveness, mativation,
self-control and sociability—the character skills that turn
knowledge into know-how and people into productive
citizens.

www.heckmanequation.org

Maryland Family Network | The ABC’s of Early Childhood
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Investing in early childhood education for
at-risk children is an effective strategy for
reducing social costs,

Every child needs effective early childhood supports—
and at-risk children from disadvantaged environments are
least likely to get them. They come from families who
lack the education, social and €conomic resources to
Provide the early developmental stimulation that is so
helpful for success in school, college, career and life.
Poor health, dropout rates, poverty and crime—we can
address these problems and substantially reduce their
costs to taxpayers by investing in developmental
opportunities for at-risk children.

Investing in early childhood education is a cost-
effective strategy for promoting economic growth.
Our economic future depends on providing the tools for
Upward mobility and building a highly educated, skilled
workforce. Early childhood education is the most efficient
way to accomplish these goals:

* Professor Heckman's analysis of the Perry Preschool
Program shows a 79 to 10% per year return on
investment based on increased school and career
achievement as wel| as reduced costs in remedial
education, health and criminal justice system
expenditures.

* Professor Heckman's most recent research analyzed
Abecedarian/CARE's comprehensive, high-quality, birth.
to-five early childhood programs for disadvantaged
children, which yielded a 13% return on investment per
child, per annum through better education, economic,
health, and social outcomes.




The Heckman Equation
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Make greater Investments in young children to see
greater returns in education, health and productivity.

Keep these principles in mind to make efficient and
effective publjc investments that reduce deficits angd
strengthen the economy:

* Investing in eatly childhood education is a cost-
effective strategy—even during a budget crisis.

and long-term benefits through reduction in the need for
special education and remediation, better health
outcomes, reduced heed for social setvices, lower
criminal justice costs and increaseqd self-sufficiency

and Productivity among families.

Prioritize investment in quality eatly childhood
education for at-risk children. aj| families are under
increasing strain; disadvantaged families are strained to
the limit. They have fewer résources to invest in effective
early development. Without resources such as “parent-
coaching” and early childhood education Programs, many
at-risk children miss the developmental growth that is the
foundation for success. They will suffer for the rest of
their lives—and all of us will pay the price in higher
social costs ang declining economic fortunes.

Develop cognitive AND character skijl|s early.

Invest in the “whole child,” Effective early childhood
ges cognitive skills with character skilis
€ness, impulse control, persistence

and teamwork, Together, cognition and character drive

education, career and life success—with character

development often being the most important factor

www.heckmanequation.org

* Provide developmental tesources to children
AND their families. Direct investment in the child’s
early development js complemented by investment in

and teen mothers, has proven to be effective
and warrants more investment.

Invest, develop and sustain to produce gain. Invest
in developrmental resources for at-risk children. Develop
their cognitive and character skills from birth to age five,

capable, productive and valuable citizens who pay
dividends for generations to come,

Returns to a Unit Dollar Invested
— Prograrms ta rgeted toward the earliest years

<~ Preschog) programs
o < Schooling

= Job training

RATE OF RETUIRN TO INVESTHENT IN HUMsN CAPITAL

Prenatal 0-3 Past-schon

Heckrrian, Jarmaes | (2008) “Schools, Skills and Synapses, Ecanommnqwry, 46(3): 289-324

Early childhood e
investm

The Heckman Equation project is made possible WIth support from the Pritzker Children's Initiative

Maryland Family Network | The ABC’s of Early Childhood
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Early Childhood Education:
Quality and Access Pay Off

James J. Heckman is the Henry Schultz Distinguished Service
laureate in €conomics and an expert in the economics of hum

Making sense of multiple studies,

The variety of early childhood Programs and their
evaluations often leads to confusion about the overal|
effectiveness of public investment. Early Chitdhood Education
makes sense of it | by gathering in one place the
effectiveness of 5 wide range of means-tested ang universal
programs—inciuding Head Start, state preschool programs,
and demonstration Programs such as the Perry Preschool
Program and the Carolina Abecedarian Project. The study
analyzes data from randomized controlled trials and

less rigorous evaluations to compare treatments, treated
Populations and findings across Programs. The results
consistently show program effectiveness and the economic
value of providing disadvantaged children with access to
quality early childhood programs.

Programs work for the disadvantaged.

Heckman finds that effectiveness depends on program
quality, the characteristics of those being served and their
access to alternative Programs. Government programs that
provide disadvantaged families with access to high quality
center-based care are better and more effective alternatives

vvvvw.heckmanequation.org

Maryland Family Network | The ABC’s of Early Childhood

Professor of Economics at the University of Chicago, 3 Nobel
an development,

do better with those alternatives, calling inte question the
economic effectiveness of influencing theijr choices with
government subsidies.

Quality matters,

High quality programs produce high quality outcomes.
The Perry Preschool Program and Abecedarian Preschool
Project—iong considered the quality gold standards—
delivered better education, heaith-relateqd behavior, sociz|
and economic outcomes for disadvantaged children

who received treatment versus those who received none.
Abecedarian, 3 comprehensive birth to age five program,
had lasting effects on 1Q, boosted academic and economic
achievement and helped prevent the incidence of chronic
disease and obesity in adulthood. Despite their costs, they
more than pay for themselves in increased productivity
and reduced socjal spending. However, the study also
shows that less intensive Programs such as Head Start still
have significant short- and long-term positive effects for
disadvantaged children and society.




The Heckman Equation

Head Start works,

Imperfections in the frequently cited Head Start Impact
Study (HSIS) cloud the evidence of the program's
effectiveness. Hsjs does not address the lack of uniform
quality across Head Start, control contamination in the
evaluation and the Jack of long-term follow-up. Heckman
analyzes the work of three independent research groups
that used HSIS data to assign participants into three
distinct éxperiences: those who attended Head Start,
those who received other center-based care and those who
had home-baseq care. They found that Head Start had
significant beneficial effects, was 35 good as other availahle

Ves and was much better than what

n would have received at home or with
a relative. While HS|S lacks long-term follow up data, other

Long-term, Head Start reduced obesity at ages 12 and 13,
depression and obesity at ages 16 and 17, and crime at
ages 20 and 21.

Lasting effects, not fadeout,

Quality early childhood education provides persistent boosts
in socio-emotional skills even if the effects on cognitive
skills diminish in the shortrun. The cutrrent obsession

with cognitive fadeout ohscyres the important fact that
socio-emotional skills have greater effects on later-life

Elango, Sheha, Andrés Hojman, Jorge Luis Garcia, and James J. H

Return to Top

outcomes than cognitive skills. For example, data from the
Perry Preschoo| Program shows that increaseq academic
motivation creates 30% of the effects on achievernent and
409, on employment for females. Reduced externalizing
behavior creates 3 65% reduction in lifetime violent crime,
40%, reduction in lifetime arrests and 20%, reduction in
unemployment. Positive later-life effects are consistent
across other programs with long-term follow Up and speak
to the need to invest in programs that develop the whole
child with a fui range of skills.

Policy makers should invest in quality and access,

It makes dollars ang sense to target disadvantaged children
with quality early childhood programs rather than subsidize
low quality universal programs. Investing public dollars in
quality early childhaod education for disadvantaged children
will provide significant social and economic outcomes in
the short. ang long-term, However, disadvantage in early
childhood is not just income based but also depends on the
quality time parents can spend with their children and the
parenting resources they can allocate for early development.
Today's economic pressures force poor and middle-income
parents alike to spend more time away from their children
to make ends meet. The need for quality early childhood
education is intensifying, the costs are increasing and

Many more parents wi| find themselves without the means
to provide jt. Every child needs quality early childhood

rly Childhood Eclucation.” Forthcoming, in Moffitt,
3

eckman. (2016). “Ea
Robert (ed.), Means-Testeq Transfer Programs in the United States || Chicago: University of Chicago Press.

vvww.heckmanequation.org

The Heckman Equation project is made possible with support from the Pritzker Children's Initiative.
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Investing in Our Future:
T'he Evidence Base on

Preschool Education

Hirokazu Yoshikawa, Christing Weiland, Jeanne Brooks-

Gunn, Margaret R. Burchinal, Linda
William T Gormley, Jens Ludwi g,

M. Espinosa,
Katherine A. Magnuson, Deborah

Phillips, Martha J. Zaslow

OCTOBER 2013
)
EB Society for Research in Child Development

e —

FOUNDVTIONFORCHILDDEVEL OPMENT

Page 25
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Executive Summary
Large-scale public preschool programs can have substantial impacts on children’s

early 1 - : on the impacts of early childhood education has

progressed well beyond exclusive reliance on the Perry Preschool and Abecedarian

Programs. A recent anpal g evaluations of 84 preschool programs concluded
gain about a third of 4 year of addition

reading, and math skills. Ar-

larger gains of hetween ah

Benefits to children’ socio-emotion

programs that focus intensively on these areas,

Quality preschool education is a profitable investment. Rigorous efforts to estimate
whether the economic benefits of early childhood educatio

n existing large-scale studies, only a
served to provide excellent quality and levels of
ally low.

Maryland Family Network | The ABC’s of Early Childhood




Return to Top

; and dual

speakers, Although early research focused only on

programs for low-income children, more recent research focusing on universa p
Programs provides the Opportunity to ask

Income as well as low~income families,

benefit substantially, and that benefits

reschool

well as those from low-income families. How. income backgrounds
benefit more. Children ial ne ¢ attended Tulsa’ preschool program showed

end two years of
instruction from the first to the s

Long-
low-in.

term evaluations of
at there are Jong-term
effects on important societal outcomes such as high-school graduation, years of education

ngs, and reduced crime and teen pregnancy, even after test-score effects

decline to zero. Research is now underway focusing on why these long-term effects oceur

cven When test scores COI]VEI’gG.

There are important benefits of comprehensive services when these added services
are carefully chosen and targeted. When early education provides comprehensive

t that these extensions of th

a targeted way

integrating comprehensive screening; ) have shown such benefits as
an increase in receipt of primary medical care and dental care. In addition, a parenting focus

b}

on children’ skill development, but

Maryland Family Network | The ABC’s of Early Childhood
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EARLY CHILDHOOD BY THE NUMBERS

Rounding slightly, there are 471,000 children under the age of 5 in Maryland. That equates to nearly
94,000 children in each year’s age cohort (i.e., 94,000 from birth to 12 months, 94,000 from age 1 up to
age 2, etc.). And of the 1,137,000 children under age 12 in Maryland, 79% have mothers in the workforce.
A subsequent section of this document discusses “Where the Children Are When They’re Not at
Home.” In the meantime, the numbers themselves tell interesting stories.

For example, in almost every Maryland county, the cost of child care ranks among the top three
household expenses, along with housing and taxes. In Baltimore City, child care is the highest
household expense. While child care is very expensive—an annual average of $16,089 statewide for a
child under age 2 in a center—child care workers are among the most poorly paid in the workforce. A
child care center teacher earns on average $26,054 for a 12-month year, compared to the average annual
salary of $73,444 for a public school teacher working 10 months. Nationally, child care workers are paid
on par with parking lot attendants and dry cleaning workers.

To help policymakers and the public understand such figures and consider their implications, Maryland
Family Network annually publishes Child Care Demographics, a compilation of data related to young
children and their families. Among the focuses are child care supply and demand, household income,
the cost of care, housing information, and more. Data are presented for Maryland as a whole and

for each of the State’s 24 local jurisdictions. The reports can be accessed online at https://www.
marylandfamilynetwork.org/early-years-matter/2021-child-care-demographics, and hard copies are
available for policymakers on request. The pages attached include the 2021 Child Care Demographics
composite data for Maryland. Please note that in several cases, data reflect 2010 Census figures. Child
Care Demographics will be updated to incorporate 2020 Census figures as soon as possible.


https://www.marylandfamilynetwork.org/early-years-matter/2021-child-care-demographics
https://www.marylandfamilynetwork.org/early-years-matter/2021-child-care-demographics
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Maryland is ar the center of the Boston-Atlantg Corridor on the
Atlantic seaboard, and borders Washington, D.C., the nation’s
capital. Among the 50 seates Maryland ranks 42nd in size

and 19th in population, with 5 diversified economy rooted in
high technology, biosciences and services, as wel] as revitalized
manufacturing and international trade, Major federal facilities

,
Department of Homeland Secu
to four Foreign-Trade Zones?, 38 State Enterprise Zones3, and
multiple transportation resources.

Maryland ranks third among the states in educationa] attainment,

bachelor’s degree or higher. 4 Maryland’s
at least 127

1.http://commerce.maryland.gov/Documents/ResearchDocument/AHeganyBef.pdf
Source: Maryland Department of Commerce, Brief Economic Facts, 2019
Z.https://commerce.marylandAgov/Documents/ResearchDocument/maryland-
intemational-fact-sheet.pdf S
International Fact Sheet, 9/20
3Ahttps://commerce.maryland.gov/fund/programs-for»businesses/enterprise-zone~tax-
d D

credit Source: Marylan, epartment of Commerce, Enterprise Zone Tax Credit (E2),

12/20/2019

4.https://www.census.gov/quickfacts/fact/table/MD,US/PSTO45219 Source: United States

Census Bureau, Quick Facts Maryland, United States, 2020
v/cew/apps/tableﬂmaker/vd/table,
=10&supp=0 Source: U.S. Bureau

of Employment and Wages, March 2020.

6Ahttps://www.dllr.state.mdus/lmi/emplists/ Source: Maryland Department of Labor,

Major Employers List- Workforce Information & Performance, 2019

The Maryland Child Care Resource Network ang Maryland Family

Network, Inc. are copublishers of this Baltimore County Repore Sfor

the Network’s Maryland Child Caye Demographics Report series. The
series includes reports Jfor the State, Jor each of. Maryland’s 23 coupgies

and the City of Baltimore,

This publication was Produced as a work for hire for the benefit of, and with funds
from, the Maryland State Department of Education.
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Number of Maryland Children under 12 with
Mothers in the Work Force’

879,787-78.9%:2 of total 2020 child population under 12
(1,115,067).

'Source: MFN/LOCATE: child Care. *Percent based on 2010 census data.
Total population number based on Geolytics, Inc, report, 2020.

Estimated Chilq Population 2020

Age Group Number in age group
0-1 187,098

2-4 283,981

5-9 471,568

10-11 194,123

Total 1,136,770

Source: Maryland Department of Planning (MDP), 2010 Census Summary File 1.

Child Care Costs as Compared to Other Major
Household Expenses

%of Median Child Care
Income Cost Ranked
Spent On W/Other Major
Child Care Household Exp?

Allegany $13,829 ¢ 54,480 2549 1
Anne

Arundel $24,777 $107,728 23.0% 2
Baltimore

County $21,135 $ 87,349 24.2%
Calvert $19,969 $113,295 17.6%
Caroline

Estimated Median
Child Care Family
Cost! Income?

County

1

3
$13,986 $ 73,685 19.0% 3
Carroll $21,645 $105,161 20.6% 3
Cecil $17,188 $ 82,274 20.9% 3
Charles $21,112 $106,583 19.8% 3
Dorchester $14,258 ¢ 60,717  23.59, 2
Frederick $21,880  $106,359 20.6% 3
Garrett $10,660 $ 59,759 17.8% 4
Harford $22,090 $ 95,410 23.2% 3
Howard $27,537 $133,989 20.6% 3
Kent $17,564 $ 67,534 26.0% 2
Montgomery $31,032 $127,529 24.3% 2
Prince
George’s $22,159 ¢ 89,422 2489 2
Queen
Anne’s $18,376 $103,404 17.8%
St. Mary’s $19,564 $101,366 19.3%

Somerset $14,509 $ 53,804 27.0%
Talbot $15,248

3
3
2
$ 88,384 17.3% 3
Washington  §15 465 $ 70337 2209 3

Wicomico $15,900 $ 67,563 23.5% 2

Worcester $16,462 76,576 2159 3

Baltimore

$19,176 $ 58,302 32.9%

er Comptroller of Ma,
Per moneychimp.com (2020). Taxes do not re
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Population Information

Child Population' Total Population
2000 2010 Maryland

0-3 years 209,218 217,560 2010 5,773,552
3-4 years 144,175 146,928 2000 5,296,486
5 years 74,546 72,700 1995 5,046,079
6-9 years 316,772 294,168 1990 4,780,753
10-11 years 162,481 151,023 1980 4,216,975

Total 907,192 882,379

Source: U.S. Bureay of the Census, 2010, 2000, 1990, 1980.

Source: U.S. Bureau of the Census, 2000, 2010.

Male Population (selected ages)

Age Group 2000 2010
20-24 156,486 199,923

Female Population (selected ages)
Age Group 2000 2010

24 7, 193,775
52 59 11 ;56 _f:: 1:: 325 25-29 196474 194,223
- d d 30-34 196,317 179,279

b% 209334 189,215 Total 519,277 573,425
Total 543,373 582,315

Source: U.S. Bureay of the Census, 2000, 2010.
Source: U.S. Bureau of the Census, 2000, 2010.

Work Force Information Households

Total Population Ages 16+ in Work Force 2000 2010
Maryland Total household Population 5,162,430 5,635,177
2010 Total # of households 1,980,859 2,156,411
Female 1,570,193 Average household size 2.61 2.61
Male 1,623,215
Source: U.S. Bureau of the Census, 2000, 2010.

2000
Female 1,351,034

Male 1,418,491
Change

Female 16.2% (+)
Male 14.4% (+)

Source: U.S. Bureau of the Census, 2000, 2010 American Community Survey (ACS).

Females (16+) with Children

Age Group 2000 2010 Change
Total females (16+)

With children under 6 160,214 419,077 N/A*

Total females (16+)
with children under 6

in the work force 112,065 N/A* N/A*
Total females (16+)
with children 6-17 383,095 865,139 N/A*
Total females (16+)

with children 6-17
in the work force 304,898 N/A* N/A*

Source: U.S. Bureay of the Census, 2010 ACS.
* Comparable data not available for 2010 census.
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Census Information

Families and Poverty
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Children and Poverty

2000 % 2010 % %Change

All Families 1,359,318 100% 1,447,002 100% 6.5%(+)
Families Below

Poverty Leve| 83,232 6.1% 95,502 6.6% 14.7%(+)

All Families
w/Children
Under 6** 150,011 N/A* 144,836 100% N/A*
Families

W/Children

Under 5 Below

Poverty Level 30,328 N/A* N/A* 10.6% N/A*

All Families
w/Children
Under 18 662,172 100% 651,028 100% 1.7%(-)
Families

w/Children

Under 18 Below

Poverty Level 64,063 9.7% 67,056 10.3% 4.7%(+)
Source: U.S. Bureau of the Census, 2000, 2010. Prepared by MDP,

*Comparable data not available from 2010 Census.

Educational Attainment

% Adult
pop. over
Maryland 25 Yrs

High School
Grad or

Higher 3,410,847 88.1%
Bachelor’s

Degree or
Higher 1,396,843 36.1%

Source: U.S, Bureau of the Census, 2010 ACS.
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2000 % 2010 % _%Change
Total Related

Children
Under 18 1,194,489 100% 1,170,334 100% 2.0%(-)
Total Children

Under 18 Below

Poverty Level 141,877 11.9% 148,632 12.79% 4.8%(+)
Total Children
Under 5 Below
Poverty Level 40,331 13.39% N/A* 15.49, N/A*
Total Children

5-17 Below

Poverty Level 101,546 11.4% N/A* 11,79 N/A*

Source: U.S. Bureau of the Census, 2000, 2010. Prepared by MDP.
*Comparable data not available from 2010 Census.

Families

Maryland
Total # of All Total # of All
Families With Families With
Related Children Related Children
Total Under Age 6 Under Age 18

2000 1,359,318 150,011 662,172
2010 1,447,002 170,870 728,045
Change

6.5%(+) 13.9%(+) 9.9%(+)

Source: U.S. Bureau of the Census, 2000, 2010. Prepared by MDP,
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Maryland

Income, Unemployment and Housing Information

Annual Wage Rate Information

$73,444
$58,602
$40,375
$41,168
$26,054
$18,183

Public School Teacher Salary Average (MD)
Nonpublic School Teacher Average (Maryland)
Family Child Care Provider (Maryland)

Child Care Center Director (Maryland)

Center Senjor Staff/Teacher (Maryland)

Center Aide (Maryland)

Sources: MSDE, Jan 2020, Association of Independent Maryland Schools (AIMS),
2019-20 school year, and MFN's 2020 Statewide Survey of Family Child Care
Providers and child Care Centers.

Family Income

Median Family Income, 2010 Census
Maryland

Source: U.S. Bureau of the Census, 2010 ACS.

Median Household Income:

Maryland $72,462

Income Distribution Percent Households

Maryland
under $25,000 13.6%

$25,000 - $49,999 16.6%
$50,000 - $74,999 16.0%
$75,000 + 53.9%
Source:
Americal

2010 or earlier reports.
NOTE: Percentages may not total 100% because of rounding

Average Weekly Cost of Full-time Child care

Unemployment Rate

Maryland

2000 3.4%
2001 4.0%
2002 3.9%
2003 4.1%
2004 3.9%
2005 3.9%
2006 3.7%
2007 3.6%
2008 4.5%
2009 71%
2010 7.3%
2011 7.2%
2012 6.5%
2013 6.2%
2014 5.6%
2015 5.0%
2016 4.5%
2017 4.3%
2018 4.5%
2019 3.9%
2020 8.3%
Maryland Department of Labor, Licensing and Regulation (DLLR) 6/2020.

Housing Information

Maryland
Owner-Occupled housing 1,426,267 (67%)
R

enter-Occupied housing 701,172 (33%)

Note: Percentage is based on total occupied housing units,

Maryland
Family Child
Care Centers

Child Care
Programs

0-23 months $209.87 $309.41
2-4 years $178.86 $219.03
5 years? $164.78 $205.42
School Age Full2 $143.56 $165.37
M

School Age B/A3 $ 100.96 $117.52

Source: MFN/LOCATE: Child Care, 6/20.

'Average cost of full tj

child care or being in kindergarten and out-of-school child care, i.e., holidays,
school closures and summers. 2Average cost of full time care for 4 6+ school
age child (out-of-school| child care, i.e., holidays, school closures and summers).
*Average cost of before and after school child care.
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Maryland
Mean value of Owner-

Occupied Housing $301,400
Median Selected Monthly

Owner Costs With 3 Mortgage $2,016

Median Gross Residential
Monthly Rent $1,131

Source: U.S. Bureau of the Census, 2010 ACS.
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Supply of Regulated Early Childhood Programs and Education

Children’s Programs by Type with Capacity/
Enroliment

# of Open on

Programs 6/30/20202 Capacity’
Family Child care Providers 5,132 3,723 39,796

*OCC Licensed Group 2,667 N/A 173,912
Programs

8-12 Hour Child Care

Centers 1,551 1,092 1 10,882
Infant/Toddler 879 735 14,089
Part-Day 332 190 N/A

Before/after Schoo|

(School & Center-Based) 1,806 882 123,092

Employer-Sponsored Centers 50 30 3,812
Youth Camps 585 0 N/A
Nursery Schools 528 191 N/A
Private Kindergarten 245 94 N/A

**Head Start 187 12 9,211
***Pyblic Pre-Kindergarten

Sites 643 3 N/A

'Capacity total refers to capacity prior to COVID-19 restrictions. Capacity during
COVID-19 restrictions is not available,
2Reflects the number of providers that were open as of June 30, 2020 during
COVID-19 restrictions,
*Note: Numbers do not totd because facilities
Program. Unless otherwi:
** Federally funded p
Home-based Head Start.
***State funded.
Source: MFN/LOCATE Child Care, 6/20; Maryland state Department of Education;
Department of Health and Mental Hygiene.

Education

Public and Private Schools (Elementary and Middle)

Public Private*
Elementary Schools 787 80

Middle Schools 213 4
Combined 86

Elementary School Enroliment

Public Private*
Pre-Kindergarten 32,203 32,927

Kindergarten 65,087 7,181

Grades 1- 6 408,311 40,486
Total 505,601 80,594

Source: MSDE, 2019-20 school year. Enroliment figures are for September 30, 2019.
Private schools include MSDE approved schools and those operated by a
tax-exempt religious organization which hold a letter of exemption from approval
in accordance with State law.

*Self reported data from Maryland Nonpublic Schools as reported to MSDE. *Se|f
reported data from Maryland Nonpublic Schools as reported to MSDE.
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Density of Family Providers and Center Programs
by Jurisdiction
The following chart shows the number of registered

family child care providers and licensed full-day child care
centers in Maryland as of June 30, 2020.

Jurisdiction Family 8-12 Hour
Providers Capacity

Allegany 48 383 15 940
Anne Arundel 426 3,242 121 9,897

Centers Capacity

Baltimore City 476 3,598 181 8,099
Baltimore County 690 5,362 239 16,772

Calvert 95 747 32 1,815
Caroline 65 496 3 228
Carroll 113 864 46 3,910
Cecil 75 596 21 1,316

Charles 185 1,403 40 3,066
Dorchester 44 346 9 336
Frederick 297 2,287 61 5,152
Garrett 14 113 10 265
Harford 241 1,892 47 4,218
Howard 290 2,220 98 8,911
Kent 17 134 2 123
Montgomery 819 6,451 284 22,703
Prince George's 702 5,559 237 15,400

Queen Anne’s 68 494 9 664

St. Mary’s 156 1,209 20 1,308
Somerset 18 134 5 199
Talbot 41 319 10 648
Washington 147 1,140 23 1,705
Wicomico 83 640 27 2,348
Worcester 22 167 11 859

Totals 5,132 39,796 1,551 110,882

Source: MFN/LOCATE: Child Care, 6/20.




Supply of Regulated Child Care

Density of Regulated Family Child Care Homes in Maryland
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1 dot = 1 home

Source: MFN/LOCATE: Child Care, 6/20.

Density of Licensed 8-12 Hour Child Care Centers in Maryland

1 dot = 1 center

Source: MFN/LOCATE: Child Care, 6/20.
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Supply of Regulated Child Care

Number of Children 0-5 Years Per Regulated Child care Space by Census Tract

No Providers

<15
1.5-1.69

1.7-1.99

2 or more
Children per Regulated Space

This map is based On census tracts defined by the U.s. Bureau of the Census. It does not accuratel
Sources: U.S. Bureau of the

ly delineate land/water boundaries in SOme census tracts,
Census, 2010. MFEN/LOCATE: child Care, 6/20.

Past and Anticipated Growth Patterns for Family/Center Providers

Family Child care Providers in Maryland 2016-2025

Center-based Programs in Maryland 2016-2025
Full-day (8 to 12 hours)
Number of Family child care Providers

Number of Full-day Programs
10000

1,800/‘
—

1,600
1,400
1,200

1,000

—— Actual Number of Family Child care Provid

ers
Predicted Number of Family Child Care Pro

~— Actual Number of Center-
viders

based Programs
Predicted Number of Cen

ter-based Programs

2016 2017 2018 2019 2020 2021 2022 2023 2024 2025

2016 2017 2018 2019 2020 2021 2022 2023 2024 2025
Years Years

Source: MFN/LOCATE: Child Care, 6/20.
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Demand for Child Care

Children Served by Age Children Served by Locational Preferences for Care
N=3,258

Near Either Residence,
Employment, or School
Infant/Toddler - 573 children/17.6%
(unborn to 23 mos) Near Residence
1,673 children/ 1,982 children/60.8% Near School
51.4% 503 children/15.4%
Preschool
(24 to 59 mos)
682 children/ Near Employment
20.9% 127 children/3.9%

Kindergarten On Route

(Age 5) School-Age : o
197 children/6.0% (6 yrs and older) 65 children/2.0%
706 children/21.7%

Other
8 children/0.2%

Source: LOCATE: Child Care at Maryland Family Network, Baltimore (7/1/1 9-6/30/20). Source: LOCATE: Child Care at Maryland Family Network, Baltimore (7/1/1 9-6/30/20).
NOTE: Percentages May not total 100% because of rounding. NOTE: Percentages May not total 100% because of rounding.

Children Served by Type of Care Preferred Reason Child Care js Needed

N=3,258

Job Training Program
125 children/3.8%

Family Child Care V\:c'))rk Demzjmli)s
374 children/ ot Parent's Jo Parent Looking for
11.5% 3,853"7/ children/ Employment
a7 207 children/6.4%
W Parent Attending
roup Car School
g?%g/hddren/ 131 children/4.0%

o 0
Socialization
Family or Group Care 41 children/1.3%
2,166 children/66.5% Not Satisfied
ot Satisfi

No Preference Given with Care
35 children/1.1% 54 children/1.7%

Behavioral Concerns
55 children/1.7%
Education

56 children/1.7%

Previous Care
Closed
32 children/1.0%

Parent Respite
6 children/0.2%

Other
4 children/0.1%

Source: LOCATE: Child Care at Maryland Family Network, Baltimore (7/1/1 9-6/30/20). Source: LOCATE: Child Care at Maryland Family Network, Baltimore (7/1/19—6/30/20).
NOTE: Percentages May not total 100% because of rounding. NOTE: Percentages may not total 100% because of rounding.
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Maryland

Demand for Child Care

Number of Children Served by LOCATE: Chilg Care
3,258 children (7/1/19-6/30/20)

Full-time or Part-time Care Needs of Children

Served N=3,258

Full-time: 2,324 children (71.3%)
Part-time: 679 children (20.8%)
Other*: 255 children (7.8%)

* Includes requests for sick, backup and temporary care.
Source: LOCATE: Child Care at Maryland Family Network, Baltimore @nn 9-6/30/20).

Child Care Scholarship Program (ccs)*

LOCATE Calls received from parents with children eligible
for or receiving CCs
1,598 (49.0%)

Note: The Child Care Scholarship Program (*formerly Child Care Subsidy

Program) is a statewide subsidy program funded with federal and state dollars

and administered by the Maryland State Department of Education through the
epartment of Socjal Services. The Working Parents Assistance Program is

a separate county-wide child care subsidy program funded and administered by

Montgomery County Government for eligible working families.

Source: LOCATE: Child Care at Maryland Family Network, Baltimore (7/1/1 9-6/30/20).

* Formerly Child Care Subsidy Program

Major Reasons Parents Could Not Find Child care in
Maryland

No vacancies for preschool
Schedule

Location

Combination of ages

Cost

Special Needs
Transportation

No vacancies for Head Start
No vacancies for school age
Quality of care

No part time

Reason Count
No vacancies for infant

Maryland Family Network | The ABC’s of Early Childhood
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Major Factors Important to Parents Who Found
Child Care in Maryland

Factor Count
Educational program 370

Environment 320
Proximity to home, school, work 299
Caregiver 266
Cost 189
Hours of Operation/part time 126
Only Program/provider with vacancy 70
Transportation 35
Escort 19

Source: LOCATE: Child Care at Maryland Family Network, Baltimore (7/1719-6/30/20).

Supply of Child Care

Child Care Scholarship Program (Ccs)*

Family Child care Providers willing to care for Cccs
children in Maryland
990 (19.3% of total family child care providers)

Child Care Centers willing to care for CCS children in

Maryland
563 (36.3% of total child care centers)

LOCATE: Child Care at Maryland Family Network Baltimore, June 2020.
* Formerly Child Care Subsidy Program

Maryland Fy20 Allocation (estimated)

$147,221,853 = 20,244 full-time children

Additional Expenditures due to COVID-19 (actual)

$91,894,532 = April, May & June 2020 aggregate

Source: Maryland State Department of Education, Office of Child Care.

Special Needs Child Care

Family providers who serve/have served children with
special needs

2,862 (55.8% of total family child care providers in
Maryland)

Centers who serve/have served children with

special needs
979 (63.1% of total child care centers in Maryland)

Source: LOCATE: Child Care at Maryland Family Network, Baltimore
ann 9-6/30/20).




Definitions

Child Care: The care or supervision of a child when the
child’s parent has given the child’s care over to another
for some portion of 4 24-hour-day as a supplement to the
parent’s primary care of the child. (OCC)

Child Care Center: Child care provided in a facility that, for
part or all of the day, provides care to children in the absence
of the parent. Centers are licensed by the Office of Child
Care.

Child Care Scholarship Program (CCS)*; Provides financial
assistance to eligible families in securing c

children in registered family child care homes or licensed
child care centers while parents/guardians are attending
school, working, or in job training.

Children with Special Needs: Children who, because of

a disability or other special educational, developmental,
physical, emotional, behavioral, or medical condition, require
additi 2 ities are restricted by a certain
condition. (OCC)

Current Median Family Income: Current median family
income is the value shown in a Geolytics report dated
July 2020.

Current Population Estimates: Current Population estimates
are based on GeoLytics, Inc. Reports.

Maryland Family Network | The ABC’s of Early Childhood
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Employer-Sponsored Centers: A child care center located
on-site or off-site which is sponsored by a corporation,
business, or other employer, Employees are given priority for
enrollment sots,

Family Child Care: The care given to 4 child younger than 13
years old or to a developmentally disabled person younger
than 21 years old, in place of parental care for less than 24
hours a day, in a residence other than the child’s residence
and for which the provider is paid. Regulations allow a
family child care provider to care for as many as eight
children at any time. (OCC)

Family Household Income: Family includes a householder
and one or more persons living in the same household
who are related to the householder by birth, marriage, or
adoption. A household can contain only one family for
purposes of census tabulations, (U.S. Bureau of the Census)

Head Start: Project Head Start provides comprehensive
developmental services for children from low-income
families. Head Start js com

Ts serve children from age 3 to
school entry age from income eligible families.

Infant/Toddler: In the State of Maryland, “infant”means

a child under 18 months old. “Toddler” means a child 18
months old or older but younger than 2 years old. (OCC)
MEN reports “infant” ag a child birth through 23 months of
age.

first grade.

Nursery Schools: An instructional program approved or
exempted by the Maryland State Department of Education
for children who are two through four years old. The
maximum length of the program is 6 hours per day, however
most operate only a few hours per day and may meet only
two or three times per week for a nine month period.

Owner Costs with Mortgage (Selected Monthly): The sum
of payments for mortgages, deeds of trust, contracts to
purchase, or similar debts on the Property; real estate taxes;
fire hazard, and flood insurance on the property; utilities;
and fuels. It also includes, where appropri

condominium fees or mobile home costs.

owner-occupied if the owner or Co-owner

even if it is mortgaged or not fully paid for. (U.S. Bureau of
the Census)
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Maryland

Definitions

Part Day: A program regulated by OCC with an educational

€N one or two years before entering
kindergarten. These programs are usually 2-3 hrs/day, 2-3
days/week, nine months/year.

Pre-Kindergarten: These are publicly funded pre-
kindergarten programs for eligible 4-year-old children
administered by local boards of education or qualified

performance. Local school systems shall enroll all
4-year-old applicants from €conomically disadvantaged or
homeless families.

Poverty Level: The boverty guideline for a family of four
persons was $26,200 in 2020. (U.S. Department of Health and
Human Services, JAN 2020)

for cash rent or occupi
classified as renter-occupied. (U.S, Bureau of the Census)

Unemployment Rate: Civilians 16 years old and over are
classified unemployed if they (1) were neither “at work” nor
“with a job but not at work”during the reference week, and
(2) were looking for work durj

laid off. (U.S. Bureau of th

Youth Camps (Licensed): A day camp, residential camp,
travel camp, or trip camp licensed by the Department of
Health and Menta] Hygiene.

) . d
i f Maryland’s 23 counties an
raphic reports on each o . s
gzll:tcil::::;gc ilt)y visit https//www.marylandfan.ulynetwork.or_q
early-years-matter/2021-child-care-demographics
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WHERE THE CHILDREN ARE WHEN
THEY RE NOT AT HOME

Early care and education more closely resembles a patchwork than a system. Maryland’s children live,
play, and learn in a variety of settings before they reach the age of 5, at which time full-day kindergarten
attendance becomes compulsory.

Given the high percentage of working parents, most children spend large amounts of time in the care
of unrelated adults outside their homes. In general, when that out-of-home care exceeds 20 hours per
month and is provided for payment, it is regulated by the State to ensure the health, safety, and proper
supervision of the children. For example, state regulations require that child care providers undergo
criminal background checks and receive basic training in such subjects as nutrition, child development,
and safe sleep practices. Publicly funded programs such as Head Start and public pre-K are similarly
subject to governmental regulations.

As indicated in the chart below, the largest number of Maryland children from birth to age 5 are in
licensed child care settings—for the most part, either a residence providing care for up to eight children
(a “family child care” program) or a larger facility serving many more children (a “child care center”).
However, these settings are not necessarily exclusive. Many parents with children under age 5 rely on
more than one type of care—public pre-K followed by after-school child care, for example. (While the
focus of this document is children birth to age 5, the survey from which this chart is drawn included
5-year-old kindergarten children.)

WHERE ARE MARYLAND’S 471,000 CHILDREN BIRTH TO AGE 5?

This chart is taken from Counting Our Losses, a 2018 report by
Maryland Family Network on the impact of child care and disruptions
to care arrangements on parents and the economy of Maryland
(httpsz/www.marylandfamilynetwork.org/early-years-matter/counting-
our-losses). In a survey conducted for Counting Our Losses, parents
were asked about all the child care arrangements for all children age
5 and under in the family. The results are presented not as parts of
the whole, but as percentages of families who indicated that they
use a specific type of care for one or more of their children in the
usual course of a work week. “Family Child Care” refers to care
given to a child in place of parental care, in a residence other than
the child’s residence, and for which the provider is paid. (See also
the accompanying description in “Early Care and Education Program
Settings.”) Given the timing of the report, these results do not reflect
anomalies in care arrangements created by the COVID-19 pandemic.
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It’s important to note that not all settings offer early care and education of equal quality. For instance,
while all child care centers must meet baseline licensing requirements, many voluntarily exceed those
standards and seek accreditation that reflects a higher level of quality. On the other hand, the quality
of home and informal (i.e., unregulated) care is highly suspect, as indicated by the comparatively

low levels of kindergarten-readiness displayed by children who previously received that type of care.
Within this category are children who stay home, who receive care from relatives, or who may be in
illegal arrangements with unlicensed providers, putting them at risk not only developmentally but also
in some cases physically.

The pages that follow briefly describe a dozen of the major programs and services that address the
early care and education needs of young children and their families in Maryland. Please note that
these listings are not exhaustive. More information about these and other programs and services
are available from several sources, including the Maryland State Department of Education, the
Department of Legislative Services (which publishes a Legislative Handbook with a chapter on
Early Childhood Development and Education), and Maryland Family Network (MEN). For more
information, please contact MEN Director of Public Policy Clinton Macsherry at cmacsherry@
marylandfamilynetwork.org.




Prior to the 2021 enactment of the “Blueprint for Maryland’s Future,” the State guaranteed access to
public pre-kindergarten (pre-K) for four-year-olds whose families earned up to 185% of the Federal
Poverty Guidelines (FPG; $49,025 for a family of four). Families with incomes up to 300% of FPG
(879,500 for a family of four) could also be eligible under pre-K expansion grants. Broadening access to
high-quality pre-K for both three- and four-year-olds is a priority for many policymakers and formed

a cornerstone of the “Blueprint” legislation (see the “What Lies Ahead” section). Pre-K services
include either a half-day (2.5 hour) or full-day (6.5 hours) session that meets five days a week during
the academic year, although full-day pre-K will become the norm as the “Blueprint” is implemented.
Different program models may add or blend together different funding streams to provide a more
seamless full-day, full-year option for children.

A critical component of Maryland’s expansion of public pre-K is its “diverse delivery” system, through
which the State partners with high-quality, community-based child care programs that meet the same
standards as elementary school-based pre-K. This public-private partnership strategy allows the State
to enroll more students more quickly, rather than spending enormous sums to construct new pre-K
classrooms and purchase fleets of school buses. Many of these community-based settings not only
provide high-quality care but also ensure that parents have access to the before- and after-school care
that the lengths of their workdays require.

The Early Head Start program, funded primarily by the federal government with some supplemental
funding by the State, nurtures healthy attachments between caregivers and children and enables
parents to move toward self-sufficiency. The program serves pregnant women as well as children
younger than age 3 and their families who live at or below 100% FPG (826,500 for a family of four).
Services are available at Early Head Start centers and in the home. All Early Head Start programs
provide a high-quality early learning environment for children while simultaneously assisting families
in meeting their goals, such as housing stability, continued education, financial security, and a strong
peer support network.
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Head Start, which is also funded primarily by the federal government with some supplemental
funding by the State, promotes school readiness for children under age 5 from families at or below
100% FPG ($26,500 for a family of four). With education, health promotion, social services, and other
program components, Head Start strives to enhance the physical, social, emotional, and cognitive
development of children through the provision of comprehensive services to families. The programs
are operated by a variety of public and private entities in Maryland.

MEN manages Maryland’s network of 28 Family Support Centers (FSCs), the original models for
Early Head Start. These "two-generation” programs enable parents facing barriers to success to set
goals and work toward self-sufficiency while their children are enrolled in a state-of-the-art child
care program. Parents work with FSC staff to become better parents, develop job skills, reach their
high school or other education goals, receive health and nutrition education and referrals, and find

a network of peers to support them in this journey. In addition to child care, infants and toddlers at
FSCs receive regular developmental and health screenings to make sure they are meeting milestones.
In several counties and in Baltimore City, ESCs have integrated Early Head Start funding and
standards to enhance programming, making MEN the largest Early Head Start grantee in Maryland.

D)
\ d ‘ Child Care Quality Enhancement Initiatives

Among Maryland’s several efforts to elevate the quality of child care, its network of Child Care
Resource Centers (CCRCs) is the longest standing. Established in 1989 and managed by MEN, the
CCRC s serve every region of the State, offering training, capacity building, and technical assistance to
child care providers. CCRCs help providers comply with and exceed the standards required for
licensing and achieve higher levels of professional development, the better to serve the children in
their care. In a typical year, CCRCs conduct approximately 2,000 training sessions with more than
31,000 participants.

Training and other professional development activities form the core of the Maryland Child Care
Credential, a voluntary program that recognizes individual child care providers who exceed the State’s
minimum licensing requirements. Six credential levels and four administrator levels each recognize a
provider’s achievement of a specific number of training hours, years of experience, and professional
activities, all of which undergird a high-quality child care program. Incentives for participating
providers include training vouchers and achievement bonuses.

Child care programs, as distinct from individual providers, can pursue accreditation from MSDE or
from national accrediting organizations to demonstrate their attainment of high quality. Accreditation
standards are often quite rigorous and greatly exceed the State’s minimum licensing requirements.
Training and technical assistance from CCRCs as well as grants and other supports from MSDE can
help child care programs navigate the accreditation process.
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Along the parallel path to accreditation, child care programs often participate in Maryland EXCELS.
Based on nationally recognized quality standards and best practices, EXCELS promotes quality by
awarding ratings to child care and public pre-K programs. Programs earn ratings on five progressive
levels that form a pathway to excellence. A rating of 1 is awarded to providers and programs that
successfully meet initial requirements, while a rating of 5 is awarded to those that have achieved the
highest level of quality. (In effect, most programs that become accredited are eligible for an EXCELS
5 rating.) These ratings are made public so that families can make informed choices in the care of
their children. Financial incentives and technical assistance are available to programs that choose to
participate in EXCELS.

\') ‘ Other Services for Young Children and Families

Home visiting programs team parents with trained professionals to help them learn how to care for
their babies and themselves during pregnancy and the child’s first five years. By offering access to
information about child health and development and by fostering positive parenting skills, home
visiting programs promote positive birth outcomes, prevent child abuse and neglect, and foster school
readiness. Maryland requires that publicly funded home visiting programs utilize “evidence-based”
models, as defined by the federal government, or models in the process of becoming evidence-based.
State funding for home visiting flows through MSDE, while the Maryland Department of Health
manages the State’s federal home visiting grant.
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In concert with local jurisdiction lead agencies, MSDE also directs the Maryland Infants and Toddlers
Program, which provides early intervention services for children under age 5 with developmental
delays and disabilities and their families. These services can include (but aren’t limited to) audiology,
speech pathology, and vision assistance; occupational therapy and physical therapy; health and
nursing services; and parent counseling and training. The goal is to enhance the child’s potential for
growth and development before he or she reaches school age. Children from birth to age 3 receive

an Individualized Family Service Plan (IESP) specifying the early intervention services that can

be provided in the child’s home or another convenient location, often an early childhood setting.
Maryland’s innovative Extended IFESP Option offers families the choice to remain on an IESP beyond
their child’s third birthday, if their child is determined eligible for preschool special education and
related services.

Maryland has utilized Infant and Early Childhood Mental Health Consultation IECMHC) as a
strategy to promote positive social emotional development and address behavioral concerns in young
children for nearly two decades. MSDE funds IECMHC programs, which are housed in the State’s
Child Care Resource Centers and serve early care and education programs statewide. IECMHC aims
to support young children’s social and emotional development to address challenging behaviors. A
majority of IECMHC services are provided in child care centers. The services include observation and
assessment of children and classroom environments, along with parent/teacher training and coaching
to meet children’s social and emotional needs, to employ specific behavior modification skills, and to
implement strategies for retaining and serving children with behavioral and other mental health needs.
When appropriate, IECMHC specialists make referrals to Maryland’s Infants and Toddlers program,
Child Find, and other mental health services. Evaluations have shown IECMHC to be highly effective
in improving child behaviors and preschool program climates while greatly reducing suspensions and
expulsions.

The term Judy Centers is a bit of a misnomer in the sense that they serve primarily as service
coordinators, rather than bricks-and-mortar facilities providing direct services. Located chiefly in Title
I school districts, Maryland’s 60 Judy Centers (as of 2021) serve children birth through kindergarten
and their families, primarily through partnerships with public kindergarten and pre-K programs, the
Maryland Infants and Toddlers Program, preschool special education, private child care providers,
Family Support Centers, Head Start programs, and other community agencies and organizations that
are critical to meeting the needs of families. Although there are some constants, the services accessed
and provided through these partnerships vary to some degree with the needs of individual families
and communities. Some partners contribute in unique and creative ways, such as local bookstores
that provide venues for story time. Based on Maryland’s Kindergarten Readiness Assessment results,
children who’ve been served in a Judy Center partnership consistently demonstrate higher levels of
readiness than their peers with no Judy Center experience.
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EQuiTy IN EARLY CHILDHOOD

Equity is a core value in the delivery of high-quality programs, including those serving young children
and their families. Maryland should intentionally promote equity so that our early education
programs, in the words of the National Association for the Education Young Children, “help children
thrive by recognizing and building on each child’s unique set of individual and family strengths,
cultural background, home language, abilities, and experiences.”

Equity can be described as the practice of recognizing and addressing the fact that certain
populations—whether defined by socio-economic status, language, ability, family structure, gender,
race/ethnicity, geography, or other characteristics—have historically been and are currently treated
unjustly. Equitable programs should be selected and structured in ways that mitigate barriers for
marginalized populations and for families and children most in need. Although all families and young
children deserve to thrive, focusing on meeting the needs of Maryland’s most vulnerable populations
may offer the largest gains.

Advancing equity requires that disparities be identified and addressed. Disparities are disproportionate
differences in outcomes and receipt of services among one population subgroup relative to another,
which is usually more advantaged. Disparities also have disproportionate impact on subpopulations

of children and families who historically have been treated unjustly and discriminated against. An
equitable early start is essential because early disparities decrease the likelihood that children and
families receive the opportunities and services they need to reach their full potential. Equitable

early life experiences are formative inputs to an adult’s educational attainment, health status, and
social contributions. When we start from the beginning, the benefits of equity are maximized—for
individuals and for society as a whole.

Ongoing efforts are needed to embed equity in the design of early childhood education policies,

programs, and practices. The attached documents suggest ways in which equity will be valued and
achieved.
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Equity Starts Early

Introduction

Equity Starts Early

i ities i ild Care and
i cial Inequities in Child "
Addressing Ra Early Education Policy

Young Children of Color in the Unijted States

Children of color are more likely to experience th

A Racially and E thnically Diverse Group

As a group, young children in the Uniteq
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a duallanguage learner. According to Censys data from 2000, 27
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Equity Starts Early

parts. In retail, Black and Lat
full-time workers In the restaurant indus

ino full-time workers are paid
white co-workers to Jive in poverty,™

25 percent less than white
try, workers of color are almo

st twice as likely as thejr

s; between 20 and 30
IHow-wage hourly
onday-Friday daytime
y education programs
during traditional work hours.

www.clasp.org

Maryland Family Network | The ABC’s of Early Childhood
a




Return to Top

Equity Starts Early

school districts.

State pre-kindergarten Programs are investments of state dollars to provide early
education éXperiences to 4-year-olds as well as 3-year-olds in Ssome cases. The design of
pre-kindergarten Programs varies by state and community. They may Operate in public or
private schools, private child care centers, or Head Start programs.

This report wil| analyze the history, policy, and practice of child care and early education programs
and explain how they impact children, families, and workers of color. We wil| also provide
recommendations for making early childhood programs more racially equitable.

The Historic Role of Race and E thnicity in Shaping Child Care and Early
Education Policy

résponse to larger public goals |
employment, and assimilating immigrant and low-income children of color into mainstream
Culture. However, these efforts have never been sufficiently funded to meet policy goals, provide
benefits equitably, or specifically address racia| gapsin access to high-quality early education.

The child care and early education discussion has historically been racialized. That includes the
families accessing care and the workers providing it. The roots of racializing child care, along with
other domestic work, predate the emergence of child care and early education as paid work. Black
women have historically borne the burden of domestic work and child care—first a5 slaves, then as
an undervalued labor force *

www.clasp.org
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Equity Starts Early
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Equity Starts Early

periodically made small in
No comprehensive federa| program.

Differential Access to Child Care and Early Education

Funding for public early childhood Programs has failed to meet need, limiting participation in
federal and state early childhood Programs and leaving millions of children and families unable to
access affordable, high-quality child care and early education that meets theijr wants and needs.
Improved access to the major early childhood Programs—Head Start, Early Head Start, CCDBG
child care subsidies, and state-funded pre-kindergarten—can increase families’ choices and expand
the number of children of all racial and ethnic backgrounds who benefit from high-quality child
care and early education experiences. Stagnant federa| funding and antiquated funding formulas
for both child care and Head Start may also prevent states with growing or diversifying child
populations from targeting new resources to underserved communities,

Overall, most young children across race and ethnicity participate in some sort of non-parental
child care and early education, and most families choose non-relative care over relatives. However,
those decisions are influenced by affordability, access to assistance, and availability of culturally
and linguisti i tions. ilies’ 3

ng.* These settings
e-based child care by licensed or license-
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Equity Starts Early

2 Program availability may
eaching new communities—
other communities.

Head Start Participation

While fewer than half (43 percent) of al| eligible preschool-age children have access to Head Start,
54 percent of eligible Black children are served. Thirty-eight percent of eligible Latino children are
served in Head Start preschool, with additiona| Latino children in the Migrant and Seasona| Head
Start program 34

ensure adequate reach in diverse communities.

Head Start has targeted programs that serve American Indian/Alaskan Native
communities as wel| ag children of migrant and seasonal farmworkers who would
otherwise be severely underserved.

DBG extends the benefits
3® Child care subsidies are linked to
improved employment outcomes for parents.3 Ang families receiving child care subsidies are more
likely to have stable employment 4°

“Equi Early” visit https//www.
re from “Equity Starts fark
fl(t)zls:pn:;:g/si tes/default/files/publications/2017/12/2017_

EquityStartsEarly_o.pdf
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beyond. But improving the life Prospects of all children and families — and building a
sustainable society in which everyone thrives — may require new policy

approaches that confront and d ismantle the structural inequities that undermine the
well-being of over-burdened families in under-resourced communities,

i i d
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o Predominantly African American neighborhoods have less access to — and pay
more for — healthy foods, which contributes to poorer nutrition and higher
rates of obesity and diabetes,

Limited open SPaces and facilities for recreation, along with concerns about
personal safety, can also discourage physical activity.

The loss of supportive relationshi Ps constitute

support assurance prog
benefits.

and addressing teachers’ implicit
bias by providing professional development are two examples.

Other proposals have been less well-studied than these but deserve acloser look.
For example, policies that create New economic drivers and support wealth creation
through zones of opportunity and investment — especially those Co-created with
community leaders — are Promising ideas worth considering. U nderstanding

rs and affect child health and
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Building Equitable Early Childhood Systems

Opportunity and achievement gaps—racial privi
structural racism,

We Must Recognize
Existing Disparities

Systems building work at al| levels can be neither
“colorblind” nor passive. It must intentionally level the
playing field in terms of power so public action, allocation

of resources, and oversight are shared reg
representative leadership.

ponsibilities of

All actions need to be assessed to ensure the impact is
equitable for children and families of diverse racial,

ethnic, cultural, and linguistic backgrounds and for

families of diverse socioc-economic status.

ty of services along a continuum from the prenatal period into children:
school years.

Provide easy access for families and smooth transitions for children,
" Foster innovation,
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care among Hispanic families, who may be less likely to access public sources of chilg care
assistance.3? Despite lower uyse of formal care settings, Hispanic families have similar perceptions

also be a factor in child care decisions. Without added investments, reaching new communities—
such as Latino immigrants—would require shifting funds away from other communities,

Head Start Participation

ensure adequate reach in diverse communities.

otherwise be severely underserved.

positive effects on parenting practices, as wel| as children’s social-emotional development and
behavior, across education levels and racial and ethnic groups. Research shows particularly strong
impacts among African American children 3¢

By helping low-income families afford stronger child care Programs, CCDBG extends the benefits
of quality child care and early education to vulnerable children 38 Child care subsidies are linked to
improved employment outcomes for parents.3 Ang families receiving child care subsidies are more
likely to have stable employment 4°
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WHAT'S AHEAD

While Maryland has recently instituted dramatic improvements in its Child Care Scholarship
Program, much work remains. Advocates and supporters within the Administration and the General
Assembly will monitor progress vigilantly. Other topical issues, such as paid family leave and early
childhood mental health, will likely command increasing attention. By any reckoning, however, the
“Blueprint for Maryland’s Future”—enacted in 2021 after a long, often arduous gestation—embodies
the most sweeping transformation of early childhood education in the State’s history.

The blue-ribbon Commission on Innovation and Excellence in Education, better known as the
“Kirwan Commission,” was appointed in 2016 and expressly charged with considering the expansion
of pre-K, among many other topics related to funding and policy reform in K-12 education. (Margaret
Williams, then MFN’s Executive Director, was named to a seat on the Commission.) Over the
ensuing three years, the Commission undertook extensive examinations of the world’s highest
performing education systems, held scores of in-depth meetings and hearings, conducted painstaking
fiscal analyses, and issued a series of recommendations. The “Blueprint” bill brought the Kirwan
Commission’s work to culmination.
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When fully implemented, the legislation will make publicly funded full-day pre-K available free of
charge to all 3- and 4-year-olds whose families earn at or below 300% of the Federal Poverty Guidelines
(879,500 for a family of four in 2021) and whose parents choose to enroll them. (Unlike kindergarten,
pre-K enrollment is voluntary, not compulsory.) For 4-year-olds whose families earn between 300%
and 600% of FPG ($159,000 for a family of four), pre-K will be offered on a sliding fee scale. For the
roughly 20% of Maryland households above that income level, parents will be expected to pay full cost,
although local school systems may choose to cover some or all of that cost themselves.

Pre-K will be offered through a “diverse delivery” system, whereby high-quality providers already
established in their communities, such as child care programs, can receive public funds to educate
pre-K students, provided that the quality of the education is the equivalent of what those pupils

would receive in a public school classroom. The importance of diverse delivery is four-fold: it allows
school systems to focus funds on instruction rather than capital costs; it better meets the wrap-around
care needs of working parents; it incentivizes the expansion of quality for all children served in the
community-based programs, not just the pre-K population; and it avoids undermining the affordability
of child care for children birth though age 3.

Additional early childhood provisions of the “Blueprint” legislation have drawn less public attention
than pre-K but are no less welcome. The long-underfunded Maryland Infants and Toddlers Program
(described in Section D of this document) will receive a steady increase in State funding over the
next 10 years, rising from its current $10.4 million to $22.7 million in FY 2030 and adjusted annually
for inflation thereafter. The State’s Judy Centers and Family Support Centers (also described in
Section D) will expand greatly in number over the same period. To help child care providers meet the
qualifications required for participation in diverse delivery, the bill codifies and mandates increased
funding for several professional development programs.

If the “Blueprint” legislation had simply focused on early childhood education, its impact would have
been momentous. The fact that its scope also includes major new policies and funding structures to
elevate the teaching profession, to institute broad supports for children facing high barriers to success,
to expand and enhance career and technical education aligned with the 21st century economy, and

to protect all these advances with new degrees of accountability make it arguably the State’s most
important piece of legislation in decades.

Attached are pages pertaining to pre-K and early childhood education excerpted from the
Department of Legislative Services Fiscal Note for HB 1300 (2020). They contain greater detail on
both programmatic provisions and fiscal projections. Given the magnitude and complexity of the
“Blueprint,” Marylanders can expect to see legislative proposals for refinements and revisions in years
to come.
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Excergts from,,,

HB 1300
Department of Legislative Services

Maryland Genera] Assembly
2020 Session

FISCAL AND POLICY NOTE
: Enrolled - Revised
House Bill 1300 (The Speaker, ef al.) (By Request - Commission on
Innovation and Excellence in Education)

Appropriations and Ways and Meang Education, Health, and Environmenta] Affairs
and Budget and Taxation
Blueprint for Maryland's Future - Implementation

venue estimates
decrease by moye than 7.5% in g calendar year, then formulas and appropriations

only increase by inflation beginning as soon ag fiscal 2022, \
Fiscal Summary

State Effect; Special fund expenditures increase by $37.0 million in FY 2021 and by
$390.2 million in FY 2022, after accounting for mandated Blueprint spending under
o $866.9 million in FY 2025, General fund
case by $2.4 million in FY 2023 and by $471.8 million in FY 2025, This

bill establishes ang Increases mandated appropriations beginning in Fy 2022.

Revenues

GF Expenditure .

SF Expenditure 9752

Net Effect (837.0) ($390.2) ($977.6) ($1,215.4) (51,338.7)

Moter() = decrease; GF = general funds; FF = fodiarag finds; SF = specia funds;: - = Indeterminata Mcrease; () = indeterminate decrensa

HB 1300/ Page 1
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Local Effect: Local school systems receive State aid increases of $11.3 million in
91.7 million in FY 2022, after accounting for mandated Blueprint funding

> and $1.2 billion in FY 2025, County government expenditures increage

Statewide by an estimated $69.9 million in FY 2027 and by $158.1 million in I'Y 2025,
predominantly dye to mereased local share requirements under the bi]. Most counties wil]
not be required to increage appropriations above current law projections under the bil].
Local retirement COSIs increase beginning in Fy 2024. This bill imposes a mandate on a

unit of Jocal government.

Small Businegs Effect: Potentially smali businesses will benefit from contracts for
training, financial system. development, and other services required under the hif] that
cannot be met directly by State and local government ornonprofit organizationg,

Analysis

Publicly Funded F, ull-day Prelindergarten

The Prekindergarten Supplemental Grant iy current law for four-year-olds enrolled in
full-day prekindergarten ig extended by one year through fiscal 2022, Beginning in
fiscal 2023, funding  formula for voluntary Tull-day prekindergarten  for
four-year-olds and three-year-olds from low-income famifies i phased-in. Low income is
.defined as at or beloyy 300% of the federal poverty level (approximately $79,000 for a
family of four), Expansion of full-day prekindergarten will first be focused on making
full-day prekindergarten available for all four-year-olds from low-income families as
half-day slots are being converted intg full-day sloty and new slots are coming on line. Thig
will ocowr at the game time as full-day prekindergarten ig expanded gradually for

three-year-olds from low-income families,

MSDE must develop a sliding scale to caloulate the family share for families with income
fe

above 300% of the deral poverty level by July 1, 2022 Beginning in the
2024-2025-school year, four-year-olds from families whose income is between 300% and
600% of the federal poverty level may be offered full-day prekindergarten if space ig
available to encourage socioeconomic diversity in prekindergarten classrooms. Priority in

expanding full-day prekindergarten siots is given to children from low-income families,
HB 1300/ Page 9
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and children with disab; lities and children living in homes where English is not the primary
spoken language regardless of income, For four-year-olds from families with income above
600%, the family share pays the full cost of full-day prekindergarten, However, a county
board may provide up to 100% of the family share op behalf of the family. By
January 1, 2021, MSDE AIB and the General Assembly on

i ' 16 new funding formula with a sliding

specified. Funding for the Program must be appropriated through fiscal 2025; beginning in
fiscal 2026, fundg appropriated to the Prekindergarten Expansion Fund nugt be
i i ll-day prekindergarten formyla discussed above,

Other Early Childhood Education Provisions

- each
the number of J udy Centers

Funding is also provided for additiona] Family Support Centers in each of fiscal 2021
through 2029, resulting in 30 additional centers. The Governor must appropriate $330,000
for each center, which will be known as Patty Centerg (including existing centers) after
Patricia H. Kirwan,

Funding is provided at specified levels for the existing Maryland Infant and Toddlers
Program. For figca] 2021, $12.4 million ig specified (an increage of $2 million over
current law), Increasing annually to $22.7 milliog in fiscal 2030 and annually thereafter
based on inflation, Accordingly, the existing funding mandate for the program is repealed.

The bill also establishes several early childhood accreditation programs in Statute that
currently exist in MSDE regulations, including the Child Care Accreditation Support Fund,
HB 1300/ Page 10
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funding for F amily Support Centers (Patty Centers) increages by $9.9 million in

Mandated

fiscal 2029 to open new Patty Centers each year from fiscal 2022 to 2029 (with a
State grant of $33 0,000 each). The fisca] 2021 budget includes funding from the Blueprint
Fund to support six new Patty Centers.

Funding for early childh
MSDE increases by 10% ¢
annual funding for capacity
The fiscal 2021 budget incly
by the Blueprint Fund,

scal 2030 and then Increasing annually

i 030, funding for the existing program

over current funding levels. (As a result, the existing funding

mandate for the program is repealed.) The fisca] 2021 budget includes $12.4 million for
the Infants and Toddlers program funded by the Blueprint Fun\d.
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Appendix A
enditures under the
($in Millions)

Change in State EXp Bill - HB 1300 — Enrolled

FY 24 FY 25 Y 26 ¥Y 27 ¥y 28 FY 29 FY 36
$528 $632 $733

Fy22 EY 23
Foundation Program’ $226 $303 $377 §335  $Al4
CWI/’GCEI2 0 0 0 -2 -1 -1 -4 -4 4
Supplemental Grants -47 47 iy AT -47 47 47 -47 -47
Net Taxable Income Grants -64 65 -66 -67 <70 12 -74 -77 -9
Transition Grants 58 58 58 49 37 29 20 12 0
Guaranteed Tax Base 6 7 5 7 4 1 0 2 2
Transitional Supplemental Instruction 33 46 47 36 25 0 0 0 0
Teacher Career {adder 11 12 15 20 28 37 A9 62 79
Post College and Careet Readiness 11 12 14 15 17 19 21 23 26
Compensatory Fducation S 5 -4 -19 26 -47 =70 -74 =37
Concentration of Poverty 116 183 240 336 399 460 548 639 692
English Learners 32 42 50 38 51 49 52 55 57
Special Fducation 80 90 110 125 132 162 172 180 182
Prekindergarten 81 76 98 120 178 236 311 406 529
Education Effort Adjustment 129 143 174 200 234 258 286 322 377
Categorical Funding State Aid® 111 14.7 183 19.9 26 32 38 44 50
State Aid Total $691.7 $879.3 $1,088.5 $1,187.7 $1,401 $1,645 $1,934 $2,274 $2,632
Other CategoricaP $69.5 $98.3 $126.9 $151.1 $179 $181 $182 $184 $185
Total State Expenditures $761.1 $977.6 S1 2154 $1,338.7 $1,580 51,826 $2 116 $2,458 $2,817
CWI: Comparable Wage Index
ation Index

GCEL Goographic Cost of Educ
£ Tax Increment Financing grants:

! {pcludes reduction due 10 repeal ©

2 GCEI grants are replaced by CWI grants peginning 10 fiscal 2024

HB 1300/ Page 39

Maryland Fami
mily Network | The ABC’s of Early Child
ildhood



Return to Top

Appendix B
State—funded Categorical Program Phase-in
(3in Millions)

¥y21 EY22 Fy2s EY24 ¥y2s FY26 ¥y FYa8 ¥y2s FY30
Learning io Extended Academic Programs $0.0 545 $AS $45 54D a5 84S 545 545 $4.3
Early Childhood Care Primary Contact 0.1 A 0.1 0.1 0.1 0.1 0.1 0.1 0.1 0.1
Farly Childhood Capacity Building 9.0 99 108 12.0 132 14.5 151 159 16.6 175
Farly Childhood Tuition Assistance 50 54 5.8 6.3 6.3 6.3 6.3 6.3 6.3 6.3
Expand Judy Centers* 2.8 5.0 74 99 124 173 273 272 322 37.1
Expand Family Support (Patty) Centers 2.0 3.0 4.0 5.0 59 69 7.9 3.9 9.9 9.9
NBC Support Program® 01 1.0 1.0 1.0 1.0 1.0 1.0 1.0 1.0 1.0
Increase Infants and Toddlers Funding® 2.0 3.1 43 54 6.6 7.1 89 10.0 111 123
Teaching Schotarships/Loan Assistance 0.0 2.0 6.0 100 16.0 16.0 16.0 16.0 16.0 16.0
Training —Leaders -0.5 52 32 2.1 02 02 02 02 02 02
Training —Teachers 1.0 2.0 2.0 2.0 2.0 2.0 2.0 2.0 2.0 2.0
Teacher Quality and Diversity Grant 0.0 1.0 1.0 1.0 10 10 1.0 1.0 1.0 1.0
State Model Curriculum 2.5 2.7 2.7 2.8 1.0 1.0 1.0 1.1 1.1 1.2
Equating Study 0.0 0.5 0.0 0.0 0.0 0.0 0.3 0.0 0.0 0.0
CTE Commitiee and Skills Board 0.6 0.7 0.8 0.8 0.8 0.8 0.9 09 0.9 1.0
Teacher Collaboratives; CTE Tnnovation Grants® 0.0 2.5 2.5 2.5 20 20 20 2.0 20 2.0
School-based Health Centers (SBHC) 6.5 6.5 6.5 6.5 65 6.5 6.5 6.5 6.5 65
SBHC Coordinators 0.1 02 02 02 02 0.2 02 02 02 02
Behavioral Health Training 0.7 0.7 0.7 0.7 0.7 0.7 0.7 0.7 0.7 0.7
Behavioral Health Community Partmerships 0.0 250 500 750 1000 1250 1250 1250 1250 125.0
Accountability and Implememation Board 1.5 48 48 49 2.0 2.0 2.1 2.1 22 2.3
Expert Review Teams 1.1 1.3 1.3 14 14 14 1.5 1.5 1.6 1.6
Financial Reporting 25 2.5 0.3 0.3 03 03 03 0.3 0.3 0.3

.2 . - o
$37.0 $80.6 $113.0 $145.3 $171.0 $204.6 $213.0 $220.4 $228.5 $235.7

« [ndicates State aid items.

CTE: Career and Technical Education
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“ MARYLAND

FAMILY
NETWORK

ABOUT MARYLAND FAMILY NETWORK

Maryland Family Network (MEN) ensures that every child has a strong family, a quality
early learning environment, and a champion for their interests.

MEN’s Family Support Centers work with thousands of infants and toddlers together
with young and expectant parents to promote child development, positive parenting, and
family economic self-sufficiency.

MEN'’s network of Child Care Resource Centers (CCRCs) offers high-quality training,
technical assistance, and other support services for child care professionals. Each year,
CCRGCs provide training for tens of thousands of workshop attendees.

Through LOCATE: Child Care, MEN annually helps thousands parents identify and
evaluate child care options that are right for their families.

In Annapolis, MEN serves as a voice for young children, their families, and early
childhood educators. With nearly 70 years of experience before the General Assembly,
MEN is the leading early childhood advocacy organization in Maryland.

As a part of our mission, MEN provides policymakers with information and analysis
about policies and best practices in child care, family support, and early education. For
more information, please contact Clinton Macsherry, MEN Director of Public Policy, at
cmacsherry@marylandfamilynetwork.org.

This publication was made possible in part by the generous support of the Alliance for Early Success.


mailto:cmacsherry@marylandfamilynetwork.org.
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